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Behavior  Definition

Kevin engages in a number of behaviors that all seem to serve the same function but look slightly different depending on the context:

Behaviors Related to Arrival:  Enters class yelling across the room to students (e.g., Yo! What’s up?), bumping into students/student’s desks & materials as he walks past them to his seat; makes fun of other students.

Behaviors Related to Start up/ Following Directions/listening during instruction:  does not respond to directions provided to the class; will argue with the teacher over directions or corrections; talks to other students when he should be working;  pulls out or fiddles with unrelated materials; is noisy with objects (e.g.,. tapping pencil, kicking desk in front of him, flipping binder cover on desk); has work in front of him but not does not engage in the task; get’s out of seat and walks around the classroom (e.g., stops at other students’ desks, sharpens pencil, looks out window, etc.)


Baseline of Behavior Occurrences

Frequency data documented by teachings over the course of 1 week (35 class periods):

· Average of 17 occurrences of behavior per day (r = 16-20) 

· Average of 2 occurrences per class (r = 0-4)
· Three occasions resulting in removal to the office
Summary of Information Collected

	Setting Events 
	Antecedent Events 
	Typical Staff and Peer Responses 

	· ADHD which manifests as attentional, persistence, and hyperactivity issues 

· History of academic difficulty and struggle:  SLD in reading pervades across all subject areas 

· Difficulty with executive functioning skills (e.g., processing, reasoning, memory recall and organization) 

· History of conflict with teachers which has result in strained relationships and regular confrontation

· Poor self concept that seems to cause Kevin a great deal of insecurity about his social status.


	Academic Situations:

· Not having necessary class materials (e.g., book, assignments, pen) when prompted to start work

· Work he does not know how to do or is challenging for him (e.g., reading, multi-step tasks, quizzes, tests)

· Working on task independently for more than 5-8 minutes

· Quizzes and tests

· Lecture where he has to take notes

Social Situations

· When given redirection or correction about his behavior

· Tolerating mild teasing

· Directives to do or not do something – particularly those that are made in front of the class, use ultimatums, or compliance language

· When another student is the center of attention – particularly for doing something positive 

Environment and Structure

· Transition times, particularly at the start of class 

· Any situation that involves less structure (e.g., cooperative learning group)


	Staff Responses

· Most often verbal redirections, corrections or demands to comply

· Sometimes just ignore him

· Personalized assistance to start work, stick with an assignment

· Sent to office (has resulted in detentions and suspensions)

Peer Responses

· Peers ‘snicker’

· His friends will give thumbs up, smiles, etc.

· Later in the day he gets an audience to ‘retell’ the story

· A good deal of peer social attention and seemingly validation

Work Implications

· Work flow and work completion are often disrupted




Overall explanation:  The information collected suggests that behaviors serve two different but related functions.  One common scenario is that challenging academic situations will trigger a problem scenario that results in avoidance of the work as well as social attention from peers.   A second common scenario is that social circumstances, either with a peer or a teacher, will trigger a problem scenario that results in social attention from peers, social control over the situation, and also has the effect of delaying time to work.  The following provides an explanation of the typical circumstances associated with behavior patterns. 

Setting events:  Data collected suggests a number of setting events that may contribute to difficulty Kevin has in the classroom setting:   (a) the presence of ADHD which manifests as attentional, persistence, and hyperactivity issues; (b) a history of academic difficulty in reading which pervades across all subject areas; (c) use of executive functioning skills (e.g., processing, reasoning, memory recall and organization) which also pervades across all subject areas; (d) history of conflict with teachers which has result in strained relationships and regular confrontation; and (e) an apparent poor self concept that seems to cause Kevin a great deal of insecurity about his social status.  These setting events seem to undermine Kevin’s tolerance for handling situations that are frustrating or involve public social conflict, are a perceived risk to his social status.  

What sets the pattern in motion:  The information gathered suggests that Kevin has difficulty with a number of typical classroom conditions:  Academic triggers typically include, not having necessary class materials (e.g., book, assignments, pen) when prompted to start tasks, work he does not know how to do or is challenging for him (e.g., reading, multi-step tasks, quizzes and tests), sustaining attention on tasks independently for more than  5-8 minutes, lecture, especially when he has to take notes.  Social triggers typically include, when Kevin is entering class, when others students are the center of attention, peers are mildly teasing him, or he has been put on the spot in front of the class.  environmental triggers typically include transitions and less structured activities. 

What Kevin does in response to triggers:  The typical pattern that seems to occur is that when in these academic, social, or environmental situations Kevin responds  by:  not following directions provided to the class; arguing with the teacher over directions or corrections; yelling across the room, talking with students when he should be working;  pulling out or fiddling with unrelated materials; is noisy with objects (e.g.,. tapping pencil, kicking desk in front of him, flipping binder cover on desk); has work in front of him but not does not engage in the task; getting out of seat and walking around the classroom (e.g., stops at other students’ desks, sharpens pencil, looks out window, etc.).

How do staff respond: In response to behaviors, staff typically provide Kevin with redirections, corrections, ultimatums to comply.  Approaching Kevin privately, with choices, and a relaxed tone tend to get a better response from him. Directives or ultimatums tend to result in an escalation of behaviors.

How do peers respond:  When a situation occurs, peers who are friendly with Kevin tend to encourage him by snickering, giving a thumbs up, smiling at him etc.  At times later in the day Kevin has been observed ‘retelling’ the story to a group of peers in the hall or cafeteria suggesting that he continues to get social attention at other points in the day.

Behavior Intervention Plan

	Intervention focus based on determined function of behavior: escape difficult work & secure control of social situations
· Increase the accessibility to academic work so that the difficulty level is adjusted to meet Kevin’s academic needs
· Approach Kevin in a way that eliminates his need to demonstrate social control over the situation

· Support Kevin to improve his own perception of self and sense of confidence?


	Progress Monitoring Meeting Schedule:

· How will data on problem behavior be collected? * attach the data collection tool

· Using the self-monitoring chart

· Frequency data 

· How often will data on problem behavior be collected? 

· Self-monitoring chart—Daily 

· Frequency data---3 times a week

· Who will collect data on problem behavior? 

· Kevin’s 7th period teacher will collect the self-monitoring chart at the end of the day
· Mr. Smith, Mr. Rodriquez, Mrs. Thompson will take turns collecting frequency data
Start date for intervention: ______April 3nd____________


	Progress Monitoring
Method
	Base-line
	Month 1
	Month 2
	Month 3
	Month 4
	Month 5
	Month 6
	Month 7
	Month 8

	Daily Behavior 
Report  Average
	
	
	
	
	
	
	
	
	

	Number of times referred to office for conduct reasons (indicate total # of times; OSS; ISS Det.)
	
	
	
	
	
	
	
	
	

	Implementation checklist
	
	
	
	
	
	
	
	
	


Intervention and Support Strategies

	What to do when Kevin is calm and cooperative:  Increase attention, praise, and support proactively to prevent behavior
As Kevin enters class, provide him with a social greeting and provide a precorrection for start up

· Provide attention to Kevin during class (i.e. checking in on progress, providing feedback on positive behaviors and academic work), particularly attend to him at the start of up of independent work time
· Provide prompts, reminders and models for Kevin to use new skills to handle the situation:

· Keeping materials  organized and keeping track of assignments 

· Using a note taking template that fades in slowly over time the amount of information Kevin is responsible for recording.

· Remind him to request assistance if he has difficulty
· Remind him to use  the three step self instruction sequence to start class smoothly (1) find my seat, (2) check the board for instructions, (3) get out materials and start work

· Provide social praise
· Intersperse social praise and validation throughout the period whenever Kevin is on-task (e.g., Nice working on your math!), following teacher directions (e.g., Kevin, great job following my directions), and using appropriate social, problem-solving and coping skills (e.g., Kevin, awesome job thinking through your options).



	When engaging Kevin in work or giving directions/ assignments consider:
· Utilize peers when possible for collaborative work. 

· Provide choice around independent seatwork activities (i.e. where in the assignment to begin, what assignment to work on, where in room to work, using the computer to type assignments)

· Provide Kevin with a copy of lecture notes to use during class.  Intersperse “fill in” areas for Kevin to take one or two word (e.g., vocabulary term) notes.  As Kevin develops proficiency, increase the frequency and length of “fill in” opportunities.  Continually assess for frustration level.  
· Use precorrection strategies to remind Kevin of specifics for class activities

· Break up large tasks into smaller ones

· Be attentive to material that might be above his reading level and provides supports to aid reading and comprehension 

· At the start of independent work activities, check in with Kevin, help him get started, and check that he understands what he is suppose to do during the assignments.  


	When the following precursor behaviors or triggers appear:
When you observe Kevin begin to engage in precursor behaviors (i.e., stops following directions, making noises, becomes inattentive, talking to other students, not initiating work, Increases in fidgeting, comments that are inappropriate or irrelevant to the situation, makes fun of other students) follow these steps:

· Approach Kevin and in a quiet private voice ask him if he needs assistance or a minute to get himself together.  Use a supportive tone of voice and nondirective language.  

a. State expectation for the situation and have Kevin assess whether he needs help following/meeting the expectation

b. Provide assistance to get him back engaged in the task

c. Offer choices of handling the work assignment or social situation  to help re-engage him

d. Remind him of how he can get your attention or help if he needs you.



	Redirection strategies for occurrences of behavior
· If Kevin continues to display problem behaviors:
· First praise classmates, make sure everyone else is on task

· Then address Kevin privately to offer him two choices of how he can handle the situation.  Choices may include:

· Continue to try the work or take a break

· Pull himself together or not earn points

· Avoid getting into a power struggle with Kevin, make decisions be his responsibility, 

· Avoid being confrontational

· Avoid getting pulled into a debate about the situation – state the choices available to Kevin, tell him you are giving him a moment to think about it and then walk away and attend to other students

· Offer Kevin an out by asking, “Is there something we can do so you can stay in the classroom and be successful?”  If he responds sarcastically calmly restate the question once more. 

· If Kevin does not respond appropriately then provide an If, then warning (e.g., If  you continue to be disruptive, the consequence is that you will be sent to the office.)
· If Kevin’s behaviors continue and become unmanageable, send Kevin to the office

	At the end of class help Kevin self monitor

· Self Monitoring and Rating:  At the end of each period, each teacher will rate Kevin’s behavior on a scale of 1 (Almost Never followed expectations) to 3 (Almost always followed expectations).  See attached self monitoring form.  The following items will be rated:

a. Asked or signaled for help 

b. Was quiet during class, except when appropriate to talk

c. Was cooperative and followed directions

d. Had appropriate interactions with peers

· Kevin can earn a maximum of 12 points per period, for a total of 72 points per day (6 periods)

a. Any time he earns over 24 points, Kevin receives a post card (see attached) congratulating him for a great day.  Encourage Kevin to bring the card home to his parents.

b. Any time he earns over 24 points, Kevin also earns a reward that he can choose from a menu of reinforcers.  Reinforcers include a homework pass (pass cannot be used more than once for a class within a week) , 10 minutes of free time, 10 min of gym time, or 10 minutes on the computer, time with a preferred teacher.  
c. 15 minutes before the end of last period, Kevin’s teacher will review whether Kevin has earned his reinforcement. If he has, the teacher will praise Kevin and direct him to Mr. Pierro.  Mr. Pierro will give Kevin a postcard and administer the reward Kevin chooses.  If Kevin does not earn over 24 points, Kevin’s 7th period teacher will inform Kevin that he will have the opportunity tomorrow to reach his goal of 24 points.  
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