	Class Climate Indicators


	Class and Activity Start Up

	In Place
	To Work On
	Classroom Indicators

	
	
	Students are welcomed to class

	
	
	At the start of class and activities (e.g., transition to group or independent work) a review of behavior expectations and how to access help is provided including examples and nonexamples of what to do

	
	
	Rules/expectations are positively stated and action oriented

	
	
	Rules/expectations are posted and easy to see for all students

	
	
	Consistent signals are used to gain student attention prior to activity directions

	
	
	Instructions are delivered in an organized format easily followed

	
	
	Follow up to group delivered instructions is provided for students who need personalized instructions

	
	
	Instructions for multi step tasks/projects are provided in a layered format and in writing

	
	
	Students have personal space to place belongings 

	
	
	Materials in the classroom are easily accessed by all students

	Transitions

	In Place
	To Work On
	Classroom Indicators

	
	
	Consistent signals are used to gain student attention prior to transition directions 

	
	
	Transition time and sequence are well organized and minimize movement and use of time

	
	
	Clear instructions/Precorrection are used to circumvent anticipated problems

	
	
	Routines to guide transitions and class activities are clearly defined and consistently used

	
	
	Organization of the room allows for easy student movement

	Instructional Process

	In Place
	To Work On
	Classroom Indicators

	
	
	The seating arrangement is an effective composition for the class content and size

	
	
	The majority of time is spent engaged in active learning activities

	
	
	Models of completed tasks/projects are available for reference

	
	
	The pace of instruction is brisk and appropriate for all students

	
	
	Student understanding is checked frequently and for all students

	In Place
	To Work On
	Classroom Indicators

	
	
	Instructional practices encourage student involvement in the lesson 

	
	
	Students had the opportunity to share materials

	
	
	Opportunities are available for students to influence the learning process (e.g., activity choices or feedback on activities)

	
	
	Distractions (visual, tangible, and auditory) are minimized

	Group and Independent Work Activities

	In Place
	To Work On
	Classroom Indicators

	
	
	Student groupings were well composed and a good size

	
	
	The teachers monitored engagement by moving and scanning

	
	
	Help is acknowledge/available within 30 seconds of a student request

	
	
	There were group (e.g., a common product) and individual (e.g., completing a specific part) accountability expectations

	
	
	Engagement  issues are quickly and effectively addressed

	
	
	Options are available for learners with different level needs

	
	
	There is a plan for ragged endings

	
	
	There are opportunities for students with and without disabilities to interact with one another

	
	
	Distractions (visual, tangible, and auditory) are minimized

	Student – Teacher Interactions

	In Place
	To Work On
	Classroom Indicators

	
	
	Each student has a positive interaction with the teacher on a daily basis

	
	
	Positive and corrective feedback are specific and  provided immediately 

	
	
	A minimum of 1 positive comments for every 1 negative or corrective comment is provided

	
	
	A recognition system is in place to encourage students to make positive behavior choices

	
	
	Adults in the classroom model appropriate social behaviors

	
	
	Adults handle behavior disruptions calmly and with a neutral affect 

	
	
	Adults use teachable moments to reframe behavior occurrences

	
	
	Adults use behavior defusion strategies that minimize a loss of instructional time for the student and the rest of the class 
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