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PBSIS Class-Wide Accommodations Organizer
Organizer Tool and Examples of Strategies to Provide Accommodations, Adaptations, and Modifications 
Class Wide Learning Profile – Accommodations and Support Needs

Class:  _______________

Period: _________

Marking Period: ___________
	Areas of Needed Supports

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	Listening and Attending

	Directions
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	Instruction
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	Planning, and Organization

	Work completion
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	Writing assignments
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	Managing tasks
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	Organizing materials
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	Studying & retention
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	Practice & applica.
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	Social Relations

	Positive behavior
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	Transitions
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	Group work
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	Participation
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	Areas of Needed Supports

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	Written Expression 

	Fine motor
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	Expression
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	Verbal Expression 

	Quest. & discussion

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	Reading out loud

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	Grammar & vocab.
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	Reading 

	On grade level
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	Above grade level
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	Below grade level
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	Quantity of reading
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	Decoding & vocab.
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	Comprehension
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	


	Strategies To improve Listening and Attending

	These are Good Practices that Will Benefit the Entire Class
	Suggestions for Individualizing or Personalizing the Class-Wide Practices 

	Giving Directions

· Secure the classes attention before delivering instructions

· Pair verbal directions with written scaffolds (.e.g. bullet list)

· Present directions at slower pace
· Provide “wait” time to respond to directions
· For multi-part activities – provide directions in intervals as students complete the first part

· Use a routine convention for presenting directions - (e.g., signal for time to get directions; listen first - write second; stop-look-listen)

· Check for understanding by having students explaining back what they heard
	· Move into proximity of the student before giving directions to the class

· Tap shoulder or desk or provide cue to attend prior to presenting verbal information or when attention has waned Provide a written step by step break down of the task

· After giving directions to the class – review directions with the student at a pace appropriate for the student

· After giving directions to the class – have the student re-state directions or first step

· Provide additional review or practice of the routine convention (e.g., stop-look-listen) to ensure that the student sufficiently understands what the class is supposed to do

	Teacher Directed Instruction and Note taking

· Reduce visual and auditory distractions in the classroom Present verbal information in short chunks interspersing application activities 

· Use media, pictures or other visual cues to increase the saliency of verbal material

· Write key vocabulary and ideas on the board or use projection

· Teach the class a strategy for soliciting help or asking for clarification

· Provide the class with a note-taking guide, outline or graphic organizers

· Use choral response to maintain the group’s attention

· Provide small chunks of information followed by application or practice activities
	· Scan readings into a pdf and use the comment feature to insert comments, definitions, or key ideas the student should attend

· All student to tape lectures for repeated listening

· Provide student with a discrete manipulative to hold while listening to lesson

· Provide seating away from distracting noises or sit near teacher

· Provide student with materials that have key vocabulary or main ideas highlighted 

· Provide complete notes and have student highlight or underline key points during instruction

· Provide additional review or practice of the asking for help/clarification to ensure that the student sufficiently understands what the class is supposed to do

· Individualized the note-taking guide to provide scaffolds for note-taking

· Provide complete notes or outline

· Designate a peer or adult note-taker

· Provide student with cue cards to support participation in choral response

· Preview choral response requirements with the student


	Strategies to Improve Planning, Prioritizing and Organization

	These are Good Practices that Will Benefit the Entire Class
	Suggestions for Individualizing or Personalizing the Class-Wide Practices

	Work Completion

· Use rubrics to define assignment requirements and grading

· Establish a consistent routine for independent work time (e.g., how students ask for help)
	· Adjust rubrics as needed (e.g., amount of work, number of steps, scope of task, etc.)

· Provide individualized cues or prompts

· Embed incentives for work completion (e.g., earning points for work completed) into the student’s reinforcement system  

· Allow students to stand while doing their work or get up to stretch

	Writing Down Assignments

· Use a specific routine for students to write down assignment

· Write or project the assignment on the board

· Have students do a peer-check on each other’s recording of assignments
	· Have a peer write the assignment

· Prepare “assignment stickers” that the student adheres in their agenda book

· Prepare an “assignment note” the student staples in their book



	Managing Large Tasks

· Set clear timelines with reminders 
· Use student checklist or task list for mutli-step or part assignments

· Write a list of activities for each period on the board and check them off as they are completed

	· Define a teach key tasks management skills

· Use timer for work completion
· Provide additional time for completion

· Provide additional reminders for work completion

· Communicate timelines to parents

· Adjust timelines for student to have intermittent due dates on projects (e.g., hand in along the way as opposed to everything at once)
· Break checklist into segments – review each section as a new part of the task begins Work with student to develop a timeline for to do

· Individualize work lists (e.g., deleting items, providing the list in small “chunks” of tasks) or single tasks 

· Allow student to complete certain number of examples, short break or reinforcement, then resume and complete task.
· Provide additional cues or prompts for staying on task

	Organizing Materials

· Teach the class key skills/tips for planning and organizing (e.g., a folder system for keeping track of materials; 
	· Define and teach specific skills to strengthen management – study skills, organization, etc.

· Help the student set up and label a folder system

· At least once a week do a review of the folder system with the student – all materials present and organized; what is needed; identify what the student is having trouble organizing, etc.

· Send home extra set of texts
· Help student to define their “space” & materials

	Strategies to Improve Planning, Prioritizing and Organization (Con’t)

	These are Good Practices that Will Benefit the Entire Class
	Suggestions for Individualizing or Personalizing the Class-Wide Practices

	Studying and Retention

· Define and teach the class key study tips and strategies

· Providing study sheets
· Use mnemonic devices

	· Provide additional practice and review of study skills taught to the class

· Provide a notated study sheet (e.g., key concept and where in the text to find the description of the concept; highlight key vocabulary)

· Use study carrel

· Use headsets to block extraneous noise

· Send home extra set of texts

· Providing books on tape

· Help the student to narrow the focus of material to specific concepts (i.e., help to eliminate or reduce distracting or unimportant information)

	Practice and Application
· Embed practice opportunities throughout lessons using high interest activities that provide drill and application:
· Games
· Analogies
· Computer applications
· Real life applications

· Role plays
· Flashcards

· Word searches, crossword puzzles, scrabble, etc. that are designed around specific content material for review

	· Provide copy of taped materials for home review
· Use peer tutors to provide repetitive practice opportunities

· Provide opportunities for periodic rehearsal of information presented verbally
· Preview – advanced review or instruction
· Provide additional opportunities for practice and review – emphasize drills for basic facts




	Strategies to Improve Social Relations 
(e.g., transitions, group participation, controlling emotional reactions)

	These are Good Practices that Will Benefit the Entire Class
	Suggestions for Individualizing or Personalizing the Class-Wide Practices

	Promote Positive Behavior

· Post and review 3-5 positively stated action oriented behavior expectations for the class

· Regularly move about the classroom, continually scanning

· Provide frequent positive feedback for positive social behaviors

· Praise students in area for doing the right behavior instead of redirecting the student off-task
	· Redirect  a student privately 

· Pair with a strong peer who can be a good model

· Provide frequent positive behavior

· Teach student to request a break or a “walk away” when upset or frustrated

· Scan for signals that the student is having difficulty and offer a break or cool down

· Check in with student frequently 

· Reduce demands when the student is having a difficult day

	Transitions

· Provide a review or overview of what is going to happen

· Signal transitions using an auditory cue (e.g., bell) or countdown (e.g., 1 more minute)

· Build movement into the routine
	· Develop an individualize schedule or written list of what is going to happen
· Develop a picture strip or schedule or social story
· Provide advanced cue or “warnings” to signal an upcoming transition
· Provide individualized cues or signals that let the student know the transition is upcoming
· Allow student to transition ahead of others

	Fostering Positive Group Work

· Establish a consistent routine for group work

· Identify and teach specific skills that enable students’ positive participation (e.g., taking turns, brainstorming, strategies for coming to consensus)

· Define and review expected behaviors
	· Provide additional review and practice of key group work skills (e.g., through role plays or rehearsals)

· Assign student a specific role in their group that they are prepared to handle

· Assign the student to a group with supportive peers

· Preview or prepare the student with written prompts, answers/info/material they can offer to the group work

· Provide extra checks or be in student’s area to assist quickly with issues

	Encourage Participation

· Ask guided, open ended questions, sharing personal experiences or opinions

· Get students more involved in planning for activities, assignments, sequence, topics, etc.

· Encourage choral responding using oral and physical (e.g.,  thumbs up/down) responses

· Move around the room while the discussion is occurring
	· Prepare the student in advance for class discussions (e.g., preparing the student with material that will be covered during a class Q & A discussion)

· Prepare the student for the appropriate way to participate in a class discussion




	Strategies to Improve Verbal Expression 
(e.g., articulation, idea organization, presentation of ideas)

	These are Good Practices that Will Benefit the Entire Class
	Suggestions for Individualizing or Personalizing the Class-Wide Practices

	Questions and Discussion

· Mix up having students respond verbally or by using individual white boards/yes/no signs/thumbs up or other signals during discussions

· Allow “wait time” for verbal responses
· Use choral speaking techniques with entire class or group
	· Give student the opportunity to practice or prepare responses ahead of time

· Provide scaffolds or verbal cues to support participation in the discussion

· Have students write out their responses or organize their ideas before responding orally

· Provide a graphic organizer or idea organizer to help the student organize their ideas 

	Reading Out Loud

· Pre-assign reading sections so students can preview-pre-read prior to class reading

· Partner reading – have students read in pairs taking turns


	· Preview potentially difficult words – precorrect error patterns

· Have student pre-read/practice prior to oral reading with the class

· Tape record passages for the student to listen to in and practice along with prior to oral reading

· During oral reading, underline words which are difficult and have student practice them
· Don’t’ pressure the student to read out loud during class

	Grammar and Vocabulary
· Pre-correct common error patterns

· Model correct language 
· Offer a chance to “reframe” – provide scaffolds as needed

· Provide praise or positive reinforcement for “good speech”
· Talk with students about context specific speech (how you talk at school or on a job is different than how you talk when are with your friends)


	· Use visual or written cues to elicit correct language
· During the day write down errors to identify common patterns and then work with student on specific issues using practice, pre-correction and models  

· Give students sentences both orally and written and have students identify whether the sentences are correct or incorrect
· Teach the student to use context clues and known vocabulary to determine the meaning of unknown vocabulary
· Prepare a list of new words which the student will encounter while reading a given assignment.  Help the student (or have a peer help the student) look up each word and practice saying it and using it in a sentence before reading the given assignment



	Strategies to Support Written expression 
(e.g., fine motor, idea organization, grammar, and spelling)

	Fine Motor Support

· Provide special paper (i.e., raised lines, graph paper, unlined)
· Use pencil grip
· Use dark, bright or high contrast written cues on paper
· Use tracing paper and templates for shape, letter and number formation
· Provide alphabet and number strips on desk
· Reduce copying requirement by having a note-taker or by providing a set of notes

· Allow student to tape record responses

· Reduce the amount of writing required in a response (list instead of sentences; underline or highlight as opposed to writing words)

· Have student submit typed responses

· Provide additional time on tests and quizzes for written responses

· Have student use an alpha smart or other assistive technology

	Expression

· Allow use of spell checkers

· Allow a “sloppy” first draft

· Focus grading on content not form

· Teach student to use graphic or story organizers to organizer their ideas

· Provide story starters or scaffolds to help the student construct their ideas

· Allow student to record their responses for drafts or final submissions

· Give option for making an oral report


	Strategies to Support Students Who Are Reading Below Grade Level 
(e.g., decoding, sight words, fluency, comprehension)

	General Considerations for Modifying Reading Materials

· Maintain a list of reading books appropriate for assignments in your class that are at lower reading levels.  For example, if students have to do a report on Lewis and Clark have list of books to offer the student that are appropriate for the student’s reading level

· Assist students to choose reading material that is appropriate to level (e.g., when picking a book for a book report have options for emerging readers)

· When adapting materials try to keep the materials visually as similar to other students as possible

· Teach students to (a) recognize when the types of material they have difficulty with; (b)how to request assistance/accommodations; and (c) the types of accommodations that are most helpful for them

	Quantity of Reading

· Reduce the length of reading (e.g., less pages, fewer passages; fewer number of word problems)

· Provide small chunks of reading at a time

· Alter reading text to block out extraneous sentences leaving on the essential 

· 

	Vocabulary

· Provide student with flashcards of these words to practice at home and or during down time.
· Highlight key vocabulary

· Provide a glossary 

· Use rhyming activities, music, or mnemonics to help with recall

· Limit the number of vocabulary words

	Comprehension

· Use text to speech software applications such as Read Out Loud (http://www.donjohnston.com) Read Please (http://www.readplease.com/); Talk to Me (http://www.talk-to-me.net); Text Aloud (http://www.nextup.com) 

· Audio-tape reading passages

· Present information using mulit-media and multi-sensory experiences

· Pre-read story to student

· Provide an outline of the key ideas or take-away ideas or webs of stories

· Develop summaries or paraphasing that accompanies the text

· Block out extraneous sentences

· Highlight key sentences in the text that the student should attend to while reading

· Have a routine time in the week (e.g., after school, during a study period) scheduled with the student to review/ discuss the week’s readings

· Allow student to audio tape class discussions and teacher directed instruction

· 
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